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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 1 Elementsakools (includes K-8)
_ 0 Middle/Junior higtheols

0 High schools
0 K-12 schools

1 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

12 Number of years the principal has been ifhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 8 8 16
1 13 10 23
2 13 11 24
3 10 12 22
4 9 11 20
5 6 14 20
6 15 14 29
7 13 18 31
8 18 11 29
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 105 109 214

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

2 % Black or African American

0 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

98 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 14%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

17

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 14

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

31

(4) Total number of students in the schoo
of October 1

as 26

(5) Total transferred students in row (3)
divided by total students in row (4)

0.137

(6) Amount in row (5) multiplied by 100

14

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages: NA

8. Students eligible for free/reduced-priced meals:38 %

Total number students who qualify: 77

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NA

NBRS 2014
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9. Students receiving special education services: 14 %
29 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do thadd additional categories.

3 Autism _0 Orthopedic Impairment

1 Deafness _ 1 Other Health Impaired

0 Deaf-Blindness _ 10 Specific Learning Disability

1 Emotional Disturbance _ 4 Speech or Language Inmait

0 Hearing Impairment _ 0 Traumatic Brain Injury

1 Mental Retardation _ 1 Visual Impairment IncludBigndness
1 Multiple Disabilities _6 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of
personnel in each of the categories below:

Number of Staff
Administrators 1

Classroom teachers 15
Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.
Paraprofessionals 12
Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 14:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012| 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 95% 95% 95%
High school graduation rate (01 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe awa

rd.
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PART Il - SUMMARY

Located in northern New Hampshire, Thornton isralrtown that sits at the base of the White Mountai
National Forest. The town just celebrated theirt@%irthday this past summer with a traditional Gloime
Day located in the fields across from a well knawaple sugaring and breakfast establishment. Agthou
the school is small and quaint, the energy andvation that takes place inside the school is adrtera
Several years ago, the school board made it pedsibktudents in middle school to have one to one
devices before many schools even thought aboithe expectations of the school and town are high i
which they believe all students should achievegtt kevels. Thornton Central School thrives on drolalss
sizes and personalized instruction. The town ahdadas access to many resources including the ADA
summer camp program and CADY program for studdraséncourages healthy life styles as well as
prevention of drugs and alcohol. Genesis behaviwalth serves students with mental health needs.
Plymouth State University is within a short distard Thornton and provides STEM themed camps for
kids, cultural arts activities, and free suppleraétitoring. The Circle Program provides mentarsybung
girls at risk from elementary school until theighischool graduation. There are many opporturiities
students although the distance to some of actévitiel services can sometimes serve as a challdinge.
school is creative in trying to provide transpodatwith other rural towns so students can accesgities
or services that are beneficial. A dental progeard sports physicals are offered to students atdheol to
assist families as well.

Thornton Central School thrives on small classssa®d individualized instruction for all students.

SAU #48 and Thornton Central School are commitbeglducation that fosters complete, productive
individuals who are challenged by their school emwnent and to education that recognizes student
differences. Embodied in this commitment is theoesibility to provide an educational environmerstt
nurtures students’ particular strengths, stimultiies personal growth, and encourages their doutions
to the community.

Any programming designed to meet individual need®gnizes differences in learning style, rate,lawell
of interest. Programming should include flexiblé bomprehensive curricula of within-discipline acrdss-
discipline studies. These studies should allowbfuih vertical acceleration and require innovative
scheduling; grouping that reflects varied agegssigkills, and interests; and multiple teachingtsgies
implemented by regular staff, mentors, and resopecple.

We believe:

All students should be nurtured.

Nurtured students exhibit strengths in many aneesiding: visual art, music, dance, drama, matbiato
studies, science, language, athletics, socialaotiem, leadership, creativity, intrapersonal skill
communication, and technology education.

Identification and assessment of student strergjtbald be documented.

Identification and assessment of student strergftbald direct instruction.

Strengths are dynamic not static.

Nurturing strengths is more important than labeling

A variety of learning options are required to maeigramming needs.

All students need to be able to analyze, researahsolve problems.

The program should:

Foster problem solving and creative thinking skills

Develop self-directed learning (student-based rebga

Encourage development of self-awareness, persoeagshs, and social responsibility

Promote students’ self-esteem and realistic assdsrof individual strengths and weaknesse
Prescribe particular curriculum for individual need

Allow for peer-grouping interaction both in homogens and heterogeneous settings

Help develop future career expectations and skills

Provide opportunities for students to discoverrtheerests and strengths
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Better learning opportunities from a variety of sms and areas
SAU 48 VISION: GROWTH: Every person, every daymsoway.

SAU 48 MISSION

The mission of SAU 48 is to support an overridingeavor to improve student achievement through the
development of intellectual, social, emotional, ahgsical strengths to enable students to becdeaienp
learners and productive citizens.

Overarching Goals

To continuously improve student performance andeaeiment.

To use multiple forms of assessment to provide tatiaform instruction.

To provide support and training in order for albf@ssionals to grow and develop in assessment and
instruction.

To ensure a safe and supportive school environment.

To sustain an open environment of collaboration@mmunication.

Thornton Central School has many traditions andmigtions in place that give back to the community
and enrich the experience of our students. Thdudiec

Old Home Day — annually by Thornton Historical Sgi

Sugar on Snow Party — annually with West Thorntoan@e and Boy Scouts

Flag Football game — annually with Campton Elemgn$chool

Read-A-Thon — donations given to Plymouth Area Comity Closet to assist with fuel assistance
Senior Meals — 3 times a year area seniors artethtd® Holiday Luncheons

Care Packages/Stockings for Soldiers

Bell Ringers — visit several nursing homes durimg holiday season

Community Basket — students make cards and sclooaitels cookies to Holiday Baskets
Thanksgiving Meal Baskets for community members

Holiday Meal Baskets — Christmas and Easter formamty members

Holiday Fund — gifts for students are purchasethfdmnations from staff and community members
National Junior Honor Society

Canes for Caring — proceeds go to NH Humane Society

Canned Food Drive — area Food Pantry

Winter Coat Drive

Rock ‘n Race — proceeds benefit the Payson CaremteC

Pajama Drive

Students also have the opportunity to participate seasonal winter activities program, Destination
Imagination to incorporate the STEM curriculum, tM3eets to encourage academic competition, and a
Cultural Arts night that includes all of SAU 48 sch communities.

Thornton Central School is worthy of National BR#bon status for numerous reasons. The cultutiei®f
rural school is welcoming and gives students a badthnced education by having high academic stdsdar
and integrating the arts. The leader of the sciso@lveteran administrator who is willing to pdishward

with best practices with having the impact on shisl@s a priority in all decision making. Teachames
leaders within the school who take initiative ieitiprofessional learning and wanting to do whdtest for
the success of all students. Collaboration isadknd professional conversations directly ti@isttident
achievement. Assessment is embraced and celebadied than a given mandate and the entire contgnuni
supports students in their efforts. The schoofthsets goals that encompass the success of sfuateht
gives students and teachers access to a numbkesafrces that support the mission and vision of the
school.

Page 8 of 42



PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Several sources of data are used when detegrstudent growth and achievement. The statewide,
district, and local common assessments are usgetémmining baselines for students. School, glexdd,
and individual growth are expected. When lookihgtandardized data at all levels the goals and
performances that are determined are better tieayetdr before. Goals are measurable and objectrees
determined based on certain increments througheuggar. Teachers look at student profiles antyama
their state, district, and local assessment s¢ordetermine areas in need of improvement, strangtid
patterns. The teacher then creates data basedkintiens coupled with progress monitoring to deiee
growth. Itis Thornton Central Schools goal tofpan higher than the average state level to beobriee
best schools in New Hampshire.

Thornton believes that proficiency is attainabledl students and the community targets what stisde
need in order to obtain that goal. Student goadsabjectives are monitored among all sub groupmsutih
state, district, and local assessments. Studdms&guire IEPs have access to the general cwncto
ensure that instructional gaps decrease over time.

In regards to teacher effectiveness, the Princgakws student data to ensure that students af@rméng
and improving on a continual basis. The commuaitgt school board are committed to student
achievement and is recognized publicly at boardtimge for their high test scores in general. The
Thornton community embraces standardized assess@edts proud of the school's accomplishments.

b) Over the past five years and beyond Thorntamtr@eSchool has believed in professional conversaf
data based instruction, and systematic changemfhance academic achievement. Although manhef
subgroups are too small to report out on the @dule t teachers follow the individual child and jpealize
education plans to ensure all students achievediaiidards. Due to the systemic changes that drorn
Central School follows without wavering, the stutdesind faculty understand that academic achieveiment
important and are intrinsically motivated to suctee

When analyzing the third grade data over the pastyears, the test scores started out with 88%aqoeacy
or above in math. There is a dip over the pastyfears due to the implementation of a new matteseri
Math In Focus. The series covers only the Commuore Gtate Standards and the state testing covérs bo
the state level grade expectations and some ConGuomconcepts as well. Thornton understands sike ri
associated with the transition to the series atjhabe long-term goal is to prepare students vighcollege
and career standards in conjunction with the aitalythinking concepts required with the Smarter
Balanced Assessment that will be given in the $poin2015. In regards to the achievement gap, stade
access the general curriculum in grades K-2 angraigress monitored to ensure students are profibye
using the Northwest Evaluation Association assessfoe the primary grades. Teachers focus on commo
pacing and following the series with fidelity. émvention for students who need it happens aboge an
beyond core math instructional time. The mostifjadlfaculty works with students who need support.

Looking at the third grade reading data table ttezes are generally in the proficient and distinttiange.
There has been little change in proficiency scdresto the high-test scores to start. Thorntorféassed
more on getting all students to read at high lesal$ following the Reading Street program for salver
years. Thornton Central School has a reading alidihat works with the primary grades for studehat
struggle. The interventions are data based anpaatef the reading series called My Sidewalkker€ is a
strong emphasis on writing, which ensures studgmégtice reading passages and answering questitns
evidence. Thornton has begun to focus on norsfieli texts to assist with implementing some ofrtbe
CCSS. The small margin of students with speciatation services that have done well is due to the
scripted intervention and additional reading tinidwere is also a clear movement from proficient to
proficient with distinction, which speaks to movisigidents at their own pace which includes accihera
the reading curriculum when needed.
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When looking at grades four and five math thereehHazeen significant gains by doubling the amount of
students that moved from proficient to proficienthadistinction in grade four in both the 2010-Iida
2011-12 years. This is attributed to third graghkchers that collaborate, implement the math pnogvah
fidelity, and address all student needs througtedintiation. When looking at subgroups in matthia
2011-12 school year 100% of the students weregeofi and above. In fifth grade, the proficiencgres
stayed fairly even although the proficient withtofistion scores again increased dramatically. Thdue to
the focus on the Common Core and addressing indiistudents strengths and weaknesses.

Reading/ ELA scores in fourth and fifth grade stntden the past few years range from 87% proficsert
above to 93% proficient and above. Again, subgsane too small to measure although the overatksco
speak for the entire population. In fourth anthfifjrade Reading Street series is implemented hasva
focus on integrated writing. Novels are selectesupplement and enrich student learning and aehiemnt.
Interventions are tied in with the general readingiculum and are data based with progress mangor
83% of the students identified in the free and ocedd price lunch in 2011-12, which was 10 percestag
points below the whole school. Attendance andédwitg data points were analyzed to identify any
additional social/ emotional supports that may &eded to increase student success.

Lastly, Middle School Language Arts skills are @0% proficiency or above as measured by the 2021- 1
assessments. This is largely in part to studemts both a Language Arts class and an additiBealding
class everyday. Students have already made signifgains as measured by formative and summative
assessment. Differentiation in conjunction withirmintervention assists students who strugglé wit
fluency or the complexity of the application withihre math content.

2. Using Assessment Results:

Educators at Thornton Central School set high etieas of achievement for every student, using a
variety of data to drive instructional methods. #We constantly asking the questions: What do autesits
know? Where are the gaps in their learning? Howealose those gaps? NWEA testing in Math, Reading
and Language Usage produces data teachers usenton&tructional groups and which allows them to
locate students who need intervention in a corgestibrea. Staff and administration work collabieedy in

a facilitator’s group that regularly reviews datamh NWEA, the Reading Street series, NECAP tesang,
other various summative assessments to determidergs who are in need of enrichment or remediation
The Reading Street series’ weekly formative andrsative assessments generate data crucial to making
individualized instructional changes based on skilltery. Weekly consult meetings with Special
Education staff affords educators time to analyat@ @nd collaborate on the best strategies foestud
success. Teachers engage in humerous verticakdieos between grade levels and content areasingork
with their curriculum maps, classroom assessmants NWEA data to uncover broad gaps or overlaps in
instruction. Many classrooms create NWEA folderthwiach student: conferencing individually on speci
strengths and weaknesses and creating a plandoesai Students start the school year craftindoved
academic goal embedding specific concrete stephéoyear; using NWEA testing data as their tamgibl
template to show growth. A large component of thal getting process is teaching students to becades
for their own academic experience. In the spritggents conference with parents and teachers #beiut
academic progress, using artifacts from a digitatfplio to discuss and display the road they tamk
achieve their goal. Focusing on formative assestntkming the learning process is also key to stude
success. Teachers employ numerous formal and iaf@ssessment procedures, qualitative feedback that
allows students to improve their educational penfamce. Analyzing data at TCS is a fluid organism,
dynamically working to meet the diverse needs bbai learners.

Before all standardized testing, parents are eoltivith a letter from our school principal. It prdes an
overview of the assessment including name, purpoddesting dates. We also provide strategies for
parents to employ at home to ensure their sonuglttar’'s test results are an accurate represemtatio
their academic abilities. Parents can and haveestgd additional support for those students who
experience test anxiety. Test results are sent laanseon as we receive them, along with, if necgsaa
letter explaining those results. School personastact information is also included should pareetgiire
more information.
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There was more than a 10% achievement gap betleaemhole school and students who receive special
education. The school has put many practicesplaice to close the achievement gap. For example,
students who receive special education must has&sado the general curriculum and a data based
intervention giving the student more time to targ@cific skills. Small group instruction has been
implemented using a valid and reliable curriculuithvappropriate assessments that is closely madtby
administration and the teacher leader team. Reagponinstruction is building capacity as a whaleosl
practice by using assessment data to drive ingtryanalyzing individual student data to deterntime
targeted skill intervention, and a consultation gldd monitor student progress weekly to ensurevtirdas
made quickly and with urgency for students at risdstly, the general education teacher or spetialis
provides the intervention as the most highly giediteacher rather than a paraprofessional prayidin
assistance to the student.

3. Sharing Lessons Learned:

Thornton Central School collaborates with sevetiaéodistricts in SAU 48 to share best practica$ an
professional development. The Superintendents Adtnative Council meets monthly to discuss current
trends in testing data, share best practice amdminéstrators, and professional development is igiexyin
the areas that the school may struggle with asméted by testing data.

Teachers from Thornton Central School have alwagnlwilling and able to have teachers observe and
collaborate with them on curriculum, instructiondaassessment. Teachers from other districts have
observed the implementation of both a new readmbraath series that are aligned with the Commore Cor
State Standards.

The SAU shares a professional development day yeatwhere teachers are able to team with other
content area teachers to discuss curriculum maptangeted instruction to decrease achievement, gaps
common assessments, aligning curriculum to Commeme Gtandards, and school standards to professional
development activities.

Technology is used as an integral tool in ordesrtbance student learning across the curriculune Th
technology integrator provides instruction to otteachers on analyzing data, electronic portfolios,
curriculum mapping, and My Learning Plan that tsapkofessional development.

Individual teachers have shared with other teachéhén the SAU and state in small groups best ticas
within a shared leadership team. The guidancesmancollaborates and shares what works bestmwitia
culture of testing. Creating an environment thakes assessment fun with incentives, having athes
proctor the assessment including art, physical &itut, technology, music, social studies, scieaod,
paraprofessionals. The guidance counselor hasdliae actual art of proctoring and setting perisgoals
with students to improve each year as an individnal overall as a school to improve overall achieet
outcomes.

The Principal serves as a mentor to other Pringiwéhin the district in which their schools areugigling
with curriculum, instruction, and assessment. $iepgen-minded and understands how to juggle all
components of administration within a school thed bne administrator. Other Principals look up to
Thornton's principal as a successful leader anchhdidly shares what works for Thornton with a gpec
no nonsense approach to success for all students.

4. Engaging Families and Community:

Thornton Central School has a long and proud f@dadf supporting our students both in school and o

We enjoy a strong working relationship with commymesources which include prevention programs such
as the Circle Program (serving girls aged 9 andah@l) Communities for Alcohol and Drug Free Youth
(CADY). After school programming includes a homekvolub and Destination Imagination, part of a
gifted and talented programming which has recdmtign expanded to include younger students. Wedave
Parent Portal and Homework Hotline to aid paremtsuipporting their students as they arrive home to
continue their learning. Our school website is tady updated and includes town notices, schootdhoa
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news and parent resource links.

Add to this our regular schedule of co-curriculetiaties. This includes a sports program and ainus
program which plans and presents concerts and.plégse events are well attended by a wide range of
community members and serves to strengthen tidsnasur community. A visitor to Thornton Central
School for these events are welcomed by a bulbetard and information center well stocked with
informational brochures and notices outlining comityuand area events. These events range from
educational opportunities, parent workshops, stgéncy information, health notices and internettipse
sheets.

Upon request, we provide referral services andiméion to our parents. This includes referralarea
agencies for psychological and mental health supfmd and fuel assistance, housing needs, health
services and legal support.

Over the course of the school year our schoolligattit in providing what financial support we cam f
families in need. A clothing drive, holiday shoppisupport and funding needy students’ participaition
winter activities are just a few of the initiativespported by administration and staff of Thorn@entral
School.

Our staff also supports families in planning fomsoer opportunities that include residential and cayps.
If requested we work as a team with parents to$maces of funding for these summer camps or acade
enrichment programs. In the summer of 2014 weoffiéir families, free of charge, a lunch progranaiah
them in meeting their children’s nutritional needs.

Thornton has an active membership in the ParentiiezaOrganization (PTO) and with the local Boy and

Girls Scout chapters. Our school has been andncmst to be a hub for all kinds of family and conmiby
events.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Quality instruction and facilitation is the founaat for our students' success at Thornton Centho&l.
TCS has a comprehensive k-8 common core basedwuri for its core subjects: Reading, Math, and
Writing. Scope and sequence of skills are cleartaadhers use varied, engaging strategies to drive
instruction and motivate learners. Skills are idtreed, practiced, mastered and applied to vareaisvord
applications, with successful engagement of stisdamd tangible results, as evidenced in our NECAP
results. The Scott Foresman Reading Street seraigned to the Common Core Standards, allowing
teachers to increase text complexity, balanceoficiind informational texts, and emphasize closgimga
Primary and middle school students routinely wadether in a mentoring capacity. With older stugent
facilitating math and reading activities and intggrg technology through the use of I-Pads. Atritiédle
school level, Reading Street transitions into tiedts Writing program, with specific focus on easching
and argumentative writing. It is not uncommon tdkwato a classroom and see students arguing eg@en
in the trial of Benedict Arnold, or withess a Graditthology writing workshop in action. The Math in
Focus program provides Singapore math curriculuhi¢hvhighlights problem solving as the focus, and
learning that lends itself to hands on experie@ekthe use of manipulatives. Pi Day is an annuahteat
TCS that celebrates a love for mathematics, asasgties! During winter months, our 6-8 Mathalcamte
travels to local school districts to participatecompetitions.

The social studies curriculum is deeply rootechen community itself, with local field trips and gie
speakers, providing opportunities for our studémisok to the past to provide solutions for thaufe. For
example, recently middle school students petiticthedstate of New Hampshire to erect an historical
marker at one of the many schoolhouses in the t&wtensive research was done by the students, phone
calls and visits were made to local knowledgeaébidents.

Science at Thornton has a hands-on lab orientg@each, with outside experiences playing a laageip
the learning process. Third graders visit the QuiBog yearly to explore its ecosystem: the Squakeka
Science Center visits with its amazing animalsas @f a Second grade science research reportcah lo
flora and fauna. Recently middle school studentt &unature trail behind the school, labeling spsof
trees and plants and clearing a walking path thrahg woods for the community to enjoy and discover

Art and Music work collaboratively with k-8 teackdp develop enriching activities that tie in te ttore
curriculum. Our music program puts together twoosnts a year; as well as two school wide dramatic
productions: K-8 students work together in playshsas Annie and Cinderella. All events and proaunsti
are well attended by the community.

The broad goal of physical education is the devekm of lifetime skills. The students learn to
demonstrate personal and social behavior whilegoengaged in physical activity. Every student i th
building is given the opportunity to participateaar after school sports programs: baseball, sihftba
basketball and field hockey.

Our guidance program is extensive in our lower gsadtudents are supported in developing the $&ills
locate, evaluate and interpret career informafldnis includes developing an awareness of personal
abilities, skills, interests and motivations theill find useful in the workplace. Beginning in migdschool,
students identify career goals and are supportaddairing the knowledge to achieve them. Our w@tan
goal is to instill in all of our students an awagss of how interests, abilities and achievemeatedb
achieving personal, social, educational and cajeals.

Technology is the cornerstone to everything we ele lat TCS. We are proud to be a leader in theuse
technology within our district and enjoy the useaddtate of the art computer lab. Classroom coenpure
available for students, as well as laptop and I-&ats. An Apple program allows every 7th and 8tgr
to own an iPad. Students use numerous Google appsrease their knowledge base and communicate
effectively with peers and teachers. Teachers @welvased programs such as Google Earth in their
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instruction and SmartBoard technology is widespteagughout the building.

The foreign language program is offered in collaltion with the Virtual Learning Academy Charter
School in New Hampshire which is an integratedrantiurriculum that is data based, rigorous, and
individualized. Students may enroll in the prognaith allotted time, teacher assistance, and telcioy
support at the school. French | or Spanish | @odmpleted in 8th grade giving students acceSpamish
Il or French Il their 9th grade year at the regldrigh school. There is effective communicatiomvzen
Thornton Central School and the high school walthlage department.

2. Reading/English:

Thornton Central School understands the benefipg@fiding students with a reading curriculum that
teaches reading skills in a logical way where slgjpiral through the successive grade levels. More
importantly, educators understand the benefitsading series provides to their instruction, assessnand
professional development.

Within the past few years, Thornton Central Sctamlpted a new reading series. The following Gater
were established:

A comprehensive research based program that ingtiiegdeling, writing, and language arts.
Supplemental materials to differentiate instructioorder to meet the needs of all students inolydhose
below and above grade level.

A balance between fiction and nonfiction at alldga levels.

Opportunities for educators and students to integexhnology into classroom activities.

After a year- long study, the decision was madadmpt the Pearson Scott Foresman Reading Street
program for the 2010 school year.

The Reading Street program provides educatorsthélessential tools to build foundational readikitiss
The five essential components of effective readtistyuction are phonemic awareness, phonics, figenc
vocabulary and comprehension. These key pilla&gezsent in everyday instruction in kindergarten
through second grade. Students learn these shiile warticipating in activities surrounding muspoetry,
teacher read-alouds, and technology based skilistas. Educators use both formal and informal
assessments to monitor student learning and pgigsese assessments guide future instruction.

In addition to Reading Street’s balanced approaditeracy instruction, fourth and fifth grade edtars
schedule a daily 30-minute period where teacher& with students on differentiated skills. Duritidgs
time, educators work with focus groups on a varagtgkills including strategies that proficient dess and
writers use. Additionally, educators work withdgmts achieving above grade level on enrichinyisiets.

Middle school students are part of a literate comityuvhere they are expected to read in and ostbbol.
In sixth grade, Prentice Hall Literature was addg e a companion series to Reading Street. Algb, s
through eighth grade students are provided withodppities to review and strengthen skills ideaptifi
through NECAP, NWEA and informal assessments. Beftaindardized testing begins, students review
their previous test scores and create individualggoAdditionally, students practice close readamalysis
of craft and structure, main idea, author’s purpase persuasive techniques through a varietycobfi
and nonfiction units of study. Furthermore, all di@school students are expected to read nighdiy fin
independent book. Each marking period, they atedato share one book they have read. At this,time
students give recommendations and make plans tisrefueading. Finally, middle school comes together
yearly for One Book One Middle School. Small, mghade groups experience one common book.
Culminating activities have included art projeatsl @éheater field trips.

3. Mathematics:

Thornton Central School and SAU 48 decided on ansommath series two years ago with grades K-2 and
grades 3-8 implementation for the current schoalyéiath In Focus/ Singapore Math was the program
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choice among the administrators. The program &sistad teachers in the implementation of the Commo
Core Math Standards in addition to accessing comfimonative, summative, and performance assessment
to drive instruction.

Math in Focus helps students gain a depth of utmieting, fluency with skills, and problem solvirg t
address level 3 and 4 depth of knowledge questmpsepare for higher-level questions on the nevargen
Balanced Assessment. The program includes datal aterventions and enrichment for those students
who may need remediation or acceleration.

The strengths of the program include that it igre#d with the Common Core State Standards, coselat
seamlessly to the Standards for Mathematical Regaixpects mastery through practice and problem
solving, and utilizes visual models to balancerungton. Math In Focus integrates technology amgbges
parents through weekly newsletters on what studeetéearning and its foundational background.

The teachers at Thornton Central School diary mamsure common pacing, mastery of skills, and to
facilitate vertical and horizontal collaboration@mg grade levels. The contents of the maps include
essential learning, skills taught with a focus ewvel 3 and 4 depth of knowledge, assessment, anthoa
core alignment.

Multiple measures of assessments determine stbdsetines and target. Assessments that are used ar
daily quick checks, unit tests, student interviebennchmark assessment, NWEA, and NECAP data.

Lesson structures are aligned K-8 focusing onehelting/ learning of a concept, guided practice,
independent practice, and then direct intervergioanrichment. The school schedule has been adjist
8 in the number of hours per day math instruct®ddlivered is at least 60 minutes per day withtemhdl
time as needed.

Data has shown that these changes have beenadfeBlWEA and NECAP data has shown school wide
improvement in math as well as a close in the aemeent gap in sub groups. Students who receivaape
education have more than a 10% achievement gapugtithis has improved during the reported time
frame and for students who are economically disaidgged there is no achievement gap.

4. Additional Curriculum Area:

This year has been an exciting one for writing larfiton Central School as we created a comprereisiv
8 writing curriculum and continuum aligned to theranon core standards. Our focus: developing 21st
century writers that can problem solve, argue safeints, and write effectively for real world djgations.

Over the course of the year, teachers collaboatedproduced a cohesive writing program that nbt on
addresses the rigor of the common core, but alsiteigya passion for the craft of writing. Includedhis
curriculum are common vocabulary words that inaeeascomplexity for each grade level, common rubric
for assessment, and common editing symbols fomuldee revising and editing process. The new
curriculum meets student needs at every stagesofthing process and individualizes instructioridmet
specific writing skills. In addition, the curricutuplaces new demands on students to write cleady a
concisely for a variety of purposes and audiensesinology plays an integral role as the vehiclevhich
this occurs. The writing curriculum contains arpartant parent and community piece with its contimu
an informational section detailing how students destrate mastery of writing at each grade leveth wit
included writing samples. For example, studenfgsh grade research a local animal using I-Padsess a
website’s credibility with the teacher, create sate their animal, and write a report which is thecorded
into their digital portfolios. The writing samplase used to measure growth of the individual styden
show mastery of specific writing skills, and inaader context, to demonstrate what a typical fjratde
writing piece looks like.

Research is a key component to the Thornton Wrifingiculum. The Common Core State Standards ask

students to develop the capacity to build knowldolgeesearching and responding analytically todiigre

and informational texts. Here at Thornton, our stud are beginning the research process during the
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primary years through the use of short, inquiryedlagsearch activities then extending to middl®sih
larger, project based learning modules. Duringf@lieand spring, 6-8 students are immersed in reseand
writing through these PBL (project based learnmgyules, working in small groups to answer a broad
essential question. Students can be observed degignodels of wind tunnels to view variables in
migration patterns of local birds, researching amiting an informational essay regarding sustailitgbi
issues local farms face and arguing the affordstoli buying goods locally versus globally. Writiegn be
evidenced in all facets of academic life here aTC

TCS has a comprehensive selection of specialsdimguart, music, additional reading time in middle
school, health, guidance, and technology.

5. Instructional Methods:

Thornton Central School differentiates instructmna daily basis by taking into consideration thuelents
baseline, specific area of need, and responsestiaation by reflecting on multiple measures ofeassnent.
Teaching strategies such as small groups, accéiss tgeneral curriculum for all students, and direc
instruction and intervention ensure that studergkenacademic progress as measured by local, atate,
nationwide assessments.

All students at Thornton Central School particigateore content areas and are given baselinesassess
to determine if the student needs additional enmatt or direct intervention/ instruction. Progress
monitoring strategies are utilized to track studeatning in conjunction with providing evidencespfident
work on an electronic portfolio. Some of the ass@nts used include state, district, and localsassents
that provide a clear picture of student data. €iadel and vertical teaming occurs at least onweek to
review needs of students derived from common assads.

Students who require a short-term (Tier 2) inteticegnare given additional time outside the corsstaom.
Direct instruction is provided by a highly qualdiéeacher who frequently monitors progress witimitive
and summative assessments. Data based progransmised for all academic interventions.

Students who qualify for IEPs have academic gdalsd¢onnect to the Common Core State Standards. A
focus on closing the achievement gap is also irduny determining the least restrictive environment
appropriate intervention, accommodations, and neadibns if needed. Collaboration is key in depéhg
programs for the most challenging students to enseamless academic goals.

Technology is used across the curriculum with tipgsrt of a full time technology coordinator. Statks
in grades K-8 have access to IPads on a regular toesupplement core programs. The middle school
program has a lease to own program to ensure eulitire to enhance learning. Students will beginge
the IPads to take the new Smarter Balanced Fistd Technology is used in many other capacitiesuth
interactive whiteboards and on going curriculunotgses for parents to access at home to reinfanee ¢
concepts in the classroom.

6. Professional Development:
Statement of Purpose

SAU #48 and Thornton Central School acknowledget#aching is a complex job where knowledge and
skills are always in need of refinement. This pssfenal development master plan assists educattingir
efforts to improve student performance and achiergnio build greater competence in teaching skibls
collect data that show knowledge of their field &ndwledge about learners and learning, and to show
evidence of improvement and refinement.

Beliefs About Professional Development

SAU #48 acknowledges that professional developrisesprocess that fosters growth for individual
educators within a supportive, positive, organaadl environment. The SAU #48 professional
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development program:

values and promotes collegiality, sharing and dja¢n

improves and enhances the learning experiencesldtglof students while preparing them to become
productive members of society;

promotes curriculum development aligned with Comr@omne State Standards (CCSS);

forms a vehicle for continuous improvement andeevdf teaching strategies and practices while mgeti
individual school district needs and addressinticaiissues;

links growth of individual educators to the locahsol districts' educational improvement goalsatetyies
and plans;

supports teachers during the assessment procélsgheiprimary goal being improved teacher

guality and student achievement. We are utilizingriCulum Mapper software as our mapping tool,
integrating assessment and instruction in waysdingport learning; inclusion of 21st Century leagni
skills.

Guidelines for Professional Development Activities

SAU #48 and Thornton Central School professionaetigpment process fully supports teacher choice in
pursuing professional growth opportunities which aligned with professional goals, including job-
embedded learning, self-directed learning and foaugvities. Professional development activitiesym
include, but are not limited to, collegiate or gratk work, workshops, seminars, institutes, obsens,
independent study, study groups, professional ngaali travel, grant writing, peer coaching, memtgyi
and/or curriculum development.

While we recognize the value of work experiencearidnteer activities in one’s professional growth,
these experiences do not in themselves constitafegsional growth for recertification purposeswdéwer,
if one receives training for such experiences, titeaming may constitute growth if it relates togroved
performance as an educator and improved learnmnstdadents.

Professional development is embedded into faculigtings, teacher in service days, and throughtediot
time by the Principal to work on school wide initi@s such as aligning curriculum both verticalhda
horizontally, curriculum mapper development, andstdtation time to select reliable and valid curhion
and to analyze data for individual students. Alea leadership team was formed to focus on cuuricu
instruction, and assessment as well as to deterspafic professional learning that ties into ¢joals of
the school.

Professional learning is developed by individuatteers and is connected to teacher certification, t
teacher evaluation model, and to school wide goligLearningPlan software is utilized to ensure #ech
activity that is requested is clearly aligned te ghandards of professional development and djréetl into
the teachers’ assignment, professional goals, acohepasses what students’ need. There is a facus o
student need rather than adult wants in order tierohkéne what is best for student achievement.

Collaboration and consultation is encouraged whmding conferences with the expectation that the
attendees will provide what they learned to theafgssional learning team or the entire facultgnsure
best practices are shared.

Reflection is an integral part of professional teag. MyLearningPlan software requires teacheester a
reflection that is approved by administration te esidence on how the activity will impact student
achievement and improve overall school outcomes.

7. School Leadership

Leadership Style

Thornton Central School has one administrator fadgs K-8. The current Principal started as a laidd

school math teacher at Thornton and then becam@rtheipal and has been in that capacity for sévera

years. Several leadership qualities contributbecsuccess of the school that include collabanadied

clear goals and expectations of the staff, studants community. Other qualities include utilizitegicher
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leaders to assist in professional development anisidn-making based on data. The Principal iallty
his community, dedicated to his work, and is a néatestudent success for all. The priorities lué t
Principal include developing children who are acaidally, socially, and have an integrated arts eepee
while attending Thornton Central School.

Curriculum

The Principal has played a vital role in adoptinglenced based programs for all students. Colkthmr

was a key leadership style that assisted in sefpbibth math and reading programs that aligned tiih
common core standards. Literacy, math, and wrairggexpected to be included across the curricslum
students have a deeper understanding of the coniéet Principal performs walkthroughs to ensure
common pacing, fidelity of programs, and matchiegessments are being completed to progress monitor
the student body. Curriculum mapping of classesiexpectation of the Principal to ensure thattlaee
minimal gaps in curriculum.

Instruction

Core instruction is a high priority when developthg master schedule. The Principal ensuresehahers
have enough time to teach their content area. imbigded core instructional time without interrigot as
well as additional academic time to personalizecithecation of students that require direct intetieenor
accelerated instruction. Data based decision ryakireinforced through teacher evaluation by f@tihg
conversations around instruction and assessmegttic®l and grade level teaming is facilitated oy t
Principal to ensure common language and expecgation

Assessment

Multiple measures of assessments are used by ith@d to ensure students are all progressingff St
meetings are spent talking about data and whiasas®ents are quality and match up with learnindgsgoa
The administrator values results of assessmentséghing teachers on how to drive instruction with
results. The statewide testing is taken serioastyembraced by the school community. This isriglea
evident in the Principal by rewarding students wiame any type of growth. It is expected that sttgle
have personal goals that directly connect to biatte @ind district wide testing. The Principal ameges a
variety of assessments to increase student achenteand to address the learning goals of eachiddil/
teacher.

The Principal ensures a community of inclusive picas and knows the data of each individual student
the school. He is willing to share best practigéh other Principals to assist with school impnment.
The Principal provides technology and supportsyation with teachers. He sets high standards and
balances a community of caring and personalizdtioall students and staff. He is a leader withi& SAU
and always reaches out for help if he needs ie Hitncipal has a great sense of listening to stheeds
and always keeps in mind what is best for kids.celebrates what is good before pointing out dsfici
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 3

Publisher: Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus %Proficient| 65 63 84 88 68

with Distinction

% Proficient with Distinction 6 19 20 8 20
Number of students tested 17 16 25 26 25
Percent of total students testgd 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested
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6. Asian Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus %Proficient| 63 63 84 88 68
with Distinction

% Proficient with Distinction 6 19 20 8 20
Number of students tested 16 16 25 26 25

10. Two or More Races
identified Students

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus %Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imaion process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacleimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhiipring 2013 NHAIps data is not yet available.

The cell size is too small to report for studeeiseiving special education and free and reducezhluow
socio- economic/ disadvantaged students.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % 100 96 88 74 76
Distinction

% Distinction 53 52 23 26 17
Number of students tested 15 25 26 27 29
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus %
Distinction

% Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus %
Distinction

% Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus %
Distinction

% Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus %
Distinction

% Distinction

Number of students tested

5. African- American
Students

% Proficient plus %
Distinction

% Distinction

Number of students tested

6. Asian Students

% Proficient plus %
Distinction
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% Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus %
Distinction

% Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %
Distinction

% Distinction

Number of students tested

9. White Students

% Proficient plus % 100 96 88 74 78
Distinction

% Distinction 53 52 23 26 19
Number of students tested 15 25 26 27 27

10. Two or More Races
identified Students

% Proficient plus %
Distinction

% Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus %
Distinction

% Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus %
Distinction

% Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus %
Distinction

% Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5

Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

% Proficient plus % Proficient
with Distinction

89

76

84

72

64

% Proficient with Distinction

48

20

12

10

7

Number of students tested

27

25

26

29

14

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

75

% Proficient with Distinction

25

Number of students tested

12

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient

with Distinction

Page 23 of 42



% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 89 76 85 74 64
with Distinction

% Proficient with Distinction 48 20 12 11 7
Number of students tested 27 25 26 27 14

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/
disadvantaged/ free and reduced lunch. Therelysoore year that low socio- economic/ disadvantaged
free and reduced lunch is reported because thsizells large enough to report.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 6

Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 81 80 71 65 83

with Distinction

% Proficient with Distinction 35 24 14 35 11
Number of students tested 26 25 28 17 18
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 81 80 73 65 82
with Distinction

% Proficient with Distinction 35 24 15 35 12
Number of students tested 26 25 26 17 17

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacleimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt¢. 7
Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 84 71 50 95 68

with Distinction

% Proficient with distinction 16 21 6 26 16
Number of students tested 25 28 16 19 19
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 84 73 50 94 68
with Distinction

% Proficient with distinction 16 19 6 28 16
Number of students tested 25 26 16 18 19

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacleimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 8

Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 75 63 84 79 82

with Distinction

% Proficient with Distinction 18 25 16 32 24
Number of students tested 28 16 19 19 17
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 77 63 83 79 82
with Distinction

% Proficient with Distinction 15 25 17 32 24
Number of students tested 26 16 18 19 17

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 3

Publisher; Measured Progress

Test: ELA Reading
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 82 69 80 88 76

with Distinction

% Proficient with Distinction 18 25 12 12 44
Number of students tested 17 16 25 26 25
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 81 69 80 88 76
with Distinction

% Proficient with Distinction 19 25 12 12 44
Number of students tested 16 16 25 26 25

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 87 92 77 81 76

with Distinction

% Proficient with Distinction 40 60 12 37 24
Number of students tested 15 25 26 27 29
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 87 92 77 81 78
with Distinction

% Proficient with Distinction 40 60 12 37 26
Number of students tested 15 25 26 27 27

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Oct

Oct

Oct

Oct

Oct

SCHOOL SCORES*

% Proficient plus % Proficient
with Distinction

93

92

77

76

64

% Proficient with Distinction

52

40

27

14

7

Number of students tested

27

25

26

29

14

Percent of total students tested

100

100

100

100

0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

83

% Proficient with Distinction

17

Number of students tested

12

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 93 92 77 78 64
with Distinction

% Proficient with Distinction 52 40 27 11 7
Number of students tested 27 25 26 27 14

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/
disadvantaged/ free and reduced lunch. Therelysome year to report low socio- economic/

disadvantaged!/ free and reduced lunch due to thsize being large enough.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 6

Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 88 88 86 76 89

with Distinction

% Proficient with Distinction 31 48 25 35 39
Number of students tested 26 25 28 17 18
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 88 88 88 76 88
with Distinction

% Proficient with Distinction 31 48 23 35 35
Number of students tested 26 25 26 17 17

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacleimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhw#ipring 2013 NHAIps data is not yet available.e Th
student cell size is too small to report for studeaceiving special education and low socio- eaanb
disadvantaged/ free and reduced lunch.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt¢. 7
Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 88 93 75 84 95

with Distinction

% Proficient with Distinction 36 36 31 32 47
Number of students tested 25 28 16 19 19
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 88 92 75 83 95
with Distinction

% Proficient with Distinction 36 35 31 28 47
Number of students tested 25 26 16 18 19

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.

Page 40 of 42



STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 8

Publisher; Measured Progress

Test: NECAP
Edition/Publication Year: 2013

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 100 100 89 95 82

with Distinction

% Proficient with Distinction 36 38 47 42 18
Number of students tested 28 16 19 19 17
Percent of total students tested 100 100 100 100 0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficienf 100 100 89 95 82
with Distinction

% Proficient with Distinction 35 38 50 42 18
Number of students tested 26 16 18 19 17

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

The student cell size is too small to report fadsits receiving special education and low so@onemic/

disadvantaged/ free and reduced lunch.
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